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BY:
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SUBJECT:

Curriculum for Excellence
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PURPOSE

1.1

To update the Committee on progress for Curriculum for Excellence and
next steps.
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RECOMMENDATIONS

2.1

The Committee is asked to:-
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i.

Note the progress made in implementing Curriculum for
Excellence.

ii.

Note the on-going work to develop practice for the implementation
of the senior phase of Curriculum for Excellence.

iii.

Consider the impact of the departure of the two seconded Quality
Improvement Officers, Curriculum for Excellence.

iv.

Continue to support the moderation process, which is key to
developing teacher confidence in assessing Curriculum for
Excellence.

v.

Continue subject support groups for secondary schools, to allow
for sharing good practice and development work across the
authority.

BACKGROUND

3.1.1 Two Quality Improvement Officers were seconded in October 2011,
responsible for working with all schools and relevant partners to ensure
the progress and embedding of Curriculum for Excellence.

3.1.2 These officers were also appointed to represent East Lothian Council in
work with national bodies such as Education Scotland and the SQA and
to take forward any inter-authority Curriculum for Excellence projects.
3.1.3 Curriculum for Excellence has replaced 5-14 and will include all learning
and teaching from ages 3-18. In 2012-13 Curriculum for Excellence is
delivered in nursery and primary schools and up to S3 in secondary
schools. This is the Broad General Education and plans are in place for
moving into the Senior Phase (S4-S6) from next year.
Assessment
3.2.1 Formative assessment
Excellence assessment
development sessions
teachers and to train
Learning.

remains at the heart of the Curriculum for
process in all schools. Continuing professional
have been provided to update experienced
newly qualified teachers in Assessment for

3.2.2 Standardised tests take place in P1, P3, P5, P7 (PIPS) and S2 (MidYis)
and these provide a benchmark to enable the authority to make
judgements about the capacity of a school to add value to the attainment
of individual learners.
3.2.3 The Assessment and Reporting Group issued advice and guidance to
schools and parents on assessment and reporting in the Broad General
Education, from 3-15, under the Curriculum for Excellence framework
entitled “Assessment and Reporting across East Lothian Schools
(Appendix 1).
3.2.4 A number of bids to the Education Scotland Inter-authority and Innovation
assessment funds have been successful. Projects in the areas of Health
and Well-being, Literacy and Numeracy have been accepted for the
National Assessment Resource (NAR) and have been kite-marked.
Nineteen schools, across sectors and clusters, have been involved in
these projects and are able to feed back to schools across the authority.
East Lothian has been extremely successful in having work recognised
as excellent practice in the National Assessment Resource.
Moderation
3.3.1 A planned programme of Moderation sessions, for teachers to agree and
confirm standards in Curriculum for Excellence, has taken place at
school, cluster and authority level. The focus has been on the Broad
General Education (BGE) in Health and Well-being, Literacy and
Numeracy, from early to fourth level inclusive.
3.3.2 The two seconded Quality Improvement Officers have been members of
the National Quality Assurance Group (NQAG) and this approach to
moderation has been adopted in the cluster and authority moderation
sessions and disseminated to schools. Advice and guidance has been
issued to moderation co-ordinators.

Reporting
3.4.1 The Assessment and Reporting Group issued information for parents on
reporting in Curriculum for Excellence for the Broad General Education.
Nursery, Primary and Secondary schools up to and including S2 have
reported to parents on Curriculum for Excellence. This session all S3
reports will also report on achievement/attainment in Curriculum for
Excellence.
3.4.2 Training sessions have taken place across all schools in using SEEMIS
for reporting on Curriculum for Excellence in the Broad General
Education. This is now embedded in primary schools and is developing
in secondary schools.
3.5.1 On Track with Learning is an online tool, developed in Angus Council,
which enables class teachers to plan and track the progress of pupils'
learning within the Curriculum for Excellence. It is also used by teachers
to discuss the kind of learning that is appropriate to the age and stage of
individuals, groups and whole classes. The opportunity to discuss the
learning of pupils increases teachers' expectations and deepens
teachers' and pupils' understanding of the processes of learning in a
consistent way across our schools. This consistency lends itself to more
effective moderation of learning experiences and assessments. Currently
it is being used in Primary Schools and there is the possibility of
extending this to Secondary schools up to S3, the end of the Broad
General Education. It will also provide valuable information for reporting
to parents.
P7 and S3 profiles
3.6.1 The P7 profile was completed in all primaries in June 2012. Schools are
now building on this and extending profiling throughout the primary stage.
Secondary schools are still developing their use of the P7 profiles as part
of transition. (East Lothian Council’s Guidance on the Content and
Compilation of P7 profiles - Appendix 2).
3.6.2 The S3 profile will be completed in all secondary schools in June 2013.
All schools have taken the opportunity to look at the value of the profiling
process for learners. It is planned to extend the process in future to all
year groups. (Guidance and Advice on the S3 profile – Appendix 3).
3.6.3 Knox Academy and Ross High School entered a joint project on the S3
profile which was accepted for the National Assessment Resource and
kite marked. Both schools have shared their experience and materials
with a profiling group with representatives from all the secondary schools.

Continuing professional development
3.7.1 Teachers continue to be supported in approaches to Curriculum for
Excellence. Continuing professional development courses have been
delivered on a range of pedagogical approaches in Curriculum for
Excellence by both Quality Improvement Officers. In addition a series of
Continuing Professional Development sessions, which arose from the
East Lothian Learning Festival, called ‘by teachers, for teachers,’ has
been delivered by practitioners across the authority.
3.7.2 A Number Academy has been set up - three teachers from East Lothian
Council are currently providing training for a group of 15 teachers from
across East Lothian, West Lothian and Edinburgh schools. The purpose
of this Academy is to provide teachers with an approach to teaching
maths and numeracy called "Number Counts." It is an approach based
on some of the thinking in the Maths Recovery programme but it focuses
specifically on how pupils develop early arithmetical skills and the
strategies that can be used to embed the learning of numeracy for pupils.
Education Scotland is interested in developing this model of teachers
training colleagues in this first National Number Academy. East Lothian
leads this initiative and the programme's success is already attracting
attention from other local authorities.
3.7.3 East Lothian is part of an innovative Literacy Hub with Edinburgh,
Midlothian, West Lothian and Scottish Borders. This has been set up
after a successful bid to the Scottish Government. A Directory of Good
Practice in approaches to literacy is being produced for East Lothian and
the best examples will contribute to an inter-authority directory. A
showcase event at Napier University is planned for 31 August 2013, with
a particular focus on reading and ‘closing the gap.’ East Lothian
practitioners will deliver workshops on 16+ literacy in Musselburgh
(Community Learning and Development) and Dunbar Reads Together
(Dunbar Primary School).
The Senior Phase
3.8.1 Plans for the Senior Phase, building upon the Broad General Education,
to be delivered in 2013-14, are progressing in all secondary schools.
Plans are developing in response to Education Scotland guidance (A
Guide for Parents and Carers – Curriculum for Excellence Briefing
Appendix 4 A Guide for Practitioners – Curriculum for Excellence Briefing
Appendix 5). A timetable group, with representatives from each school,
have shared curricular plans.
3.8.2 Each school continues to consult teachers, parents and pupils on the
senior phase and plans continue to evolve in the light of further advice
from Education Scotland (Curriculum for Excellence Briefing Appendix 6
and Curriculum for Excellence Briefing Appendix 7).

3.8.3 Each secondary school will offer flexible pathways, with an appropriate
mix of qualifications, vocational learning and wider achievement awards.
These courses are increasingly delivered with partners, both in and
outside school. For example employability awards are offered at the Skill
Centre; Tots‘n’Teens at Knox Academy; Hairdressing at North Berwick
High School; The Hospitality and Tourism Academy in Musselburgh
Grammar School, Preston Lodge High School and Ross High School; the
Care Academy at Musselburgh Grammar School and Rural Skills at
Dunbar Grammar School.
Support for the new national qualifications
3.9.1 The Government has allocated funding to support preparations for the
introduction of the new National qualifications in 2013-14. This has been
used in a number of ways. Funds were used to provide supply cover to
allow a range of teachers across all schools to attend curricular and
subject events presented by the SQA (October 2011, May 2012,
September 2012 and November-March 2012-13.) Increasingly, it has
been difficult to obtain supply cover.
3.9.2 A project was set up in 2012 between East Lothian and Midlothian in
order to support the development of the new national qualifications.
Writing teams in most subjects were set up and 5 days’ supply cover
provided for writers in each subject, one in East and one in Midlothian.
Working in partnership, high-level, detailed curricular plans for National 4
and 5 courses were produced and distributed to schools in May 2012.
These also provided links between the Broad General Education and
senior phase and were very well received by teachers.
3.9.3 Phase two of the writing project with Midlothian involved:i) Quality assuring work produced by Midlothian for sharing with all
schools in both authorities.
ii) Writing detailed lessons, tasks, presentations, assessments and
suggested resources.
East Lothian teachers have been commissioned to produce this work in
their own time and have been paid for 35 hours each at study support
rate. This was approved by Committee as there were increasing
difficulties with supply cover. The National 4/5 courses produced are an
invaluable support to teachers of the new qualifications.
3.9.4 East Lothian is nominating verifiers for the new National qualifications.
Teachers who have met the selection criteria have been drawn from all
schools to give a balance of experience. These teachers will be trained
by the SQA and will be deployed on verification duties from November
2013. As authority nominees they are required to share their knowledge
and experience with all other subject practitioners.
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POLICY IMPLICATIONS

4.1

The Department of Services for People will continue to work in
collaboration with partners to ensure that an appropriate range of courses
is available in the senior phase and to increase positive destinations for
our young people.
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EQUALITIES IMPACT ASSESSMENT

5.1

This report is not applicable to the well being of equalities groups and an
Equalities Impact Assessment is not required.
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RESOURCE IMPLICATIONS

6.1

Financial – To be identified through consultation, although any additional
expenditure will have to be met from existing budgets.

6.2

Personnel - Currently two Quality Improvement Officers are seconded.
They will both be leaving the authority on 31 March 2013 and transition
arrangements are being planned.

6.3

Other - None

7

BACKGROUND PAPERS

7.1

Guide on assessment and reporting on the Broad General Education for
parents/carers (Appendix 1), Guidance and advice on the P7 profile
(Appendix 2), Guidance and advice on the S3 profile (Appendix 3),
Education Scotland briefing on BGE for parents (Appendix 4), Education
Scotland Guidance on BGE for practitioners (Appendix 5), Education
Scotland Guidance on BGE to Senior Phase for practitioners – part 1
(Appendix 6), Education Scotland guidance on BGE to Senior Phase for
practitioners – part 2 (Appendix 7)
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Quality Improvement Officers
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Telephone – 01620 828788 or 01620 828757

DATE

12 February 2013

“ Learning stories” are used to build a picture of progression for your child in each curricular area
Pupil reports are used to sum up your child’s progress in learning across the curriculum
E-portfolios are used to provide ongoing evidence of
your child’s progress
Parents’ evenings/afternoons may be more frequent
to provide more continuous feedback on progress
All learning is a journey of progress, which is rarely
linear and takes many routes and pathways. Your child
may take longer to progress in some areas in order to
ensure the security that will enable them to make progress confidently.

Where can I find out more information about
assessment and reporting?

Assessment and
Reporting across
East Lothian Schools

Your child’s school will be able to provide you with
more information on how they carry out specific assessments and how they report on your child’s progress.

A Guide for Parents
What is meant by assessment?

More information can be found from the following
websites:

Assessment from Nursery to the end of S3 is carried out
to see what children and young people know, understand
and are able to do. Assessment is a process which supports your child’s learning and not a series of events
which are “done to them.”

http://www.educationscotland.gov.uk/
learningteachingandassessment/assessment/
index.asp
http://www.educationscotland.gov.uk/parentzone/

By involving your child in the whole process of learning
and assessment and allowing them to take responsibility
for their own learning, it raises their standards of
achievement and develops their skills for learning, life
and work.

When do schools assess?
Assessment takes place as part of everyday learning
and teaching, periodically and at key transitions. As
part of everyday learning, teachers are continuously
assessing their pupils’ progress using learning intentions and success criteria as measures of pupils’ success.
From time to time, teachers will use tests to assess
children and young people's progress and achievements in order to be able to plan ahead, record and
report on progress and support learners.

Progress therefore becomes a measure of your child’s
success in setting high expectations and successfully
achieving them.
What is assessed?
Curriculum for Excellence comprises 8 curricular areas
consisting of:

Transitions are the moves children and young people
make, from home to nursery, from stage to stage, from
primary to secondary, to further education and employment. Information about a learner's progress and
achievements will be passed on to make sure that their
broad general education continues at the correct level
and at an appropriate pace for them.

Expressive Arts
Health and Wellbeing
Languages (including English, Gaelic, Classic and
Modern Languages)
Mathematics
Religious and Moral Education
Sciences
Social Studies
Technologies

John Muir House
Haddington
East Lothian
EH41 3HA
Phone: 01620 827857/8788
Fax: 01620 82 7291
E-mail: clavelle@eastlothian.gov.uk or
whowie@eastlothian.gov.uk

There are also three key areas which all teachers are
responsible for teaching:
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Literacy across learning
Numeracy across learning
Health and Wellbeing across learning

1

Each curriculum area is broken down into a set of
experiences and outcomes. The Experience describes the learning whilst the Outcome represents what the learning will achieve. This is often
explained from the pupil’s perspective as an ‘I
can....’ statement.

How are we assessing?

Challenge within reading may include:

Teachers look at a range of evidence of learning which
your child has produced before summing up his/her progress at that point in time.
Some concrete examples of evidence might be:

What’s in an “outcome”?
The learning within each outcome is given to your
child as a series of learning intentions. Each
learning intention is supported by success criteria
which are your child’s steps to achieving success
in learning.
As each pupil achieves the success criteria, teachers and your child can both see the progress in
learning which is being made across outcomes
within each curricular area.
Example of Learning Intentions (LI) and Success
Criteria (SC) used with pupils in P6 (Second Level)

A teacher’s observation of ball control in P.E.
Self-assessment of a written story focusing on paragraphing, use of descriptive language and a coherent
plot
A maths “check-up” worksheet on equivalent fractions
A powerpoint on a country’s climate, land composition
and geographical landmarks
Evidence of children and young people's progress and
achievements will come from day-to-day learning and
through the things they may write, say, make or do.
How do teachers report on your child’s progress?

Application of reading skills across the curriculum
Consistently approach different texts across the
curriculum and know the genre of each reading
piece, to support own understanding of meaning
and purpose
Be consistently fluent in reading any text from
any curricular area
Understand subject-specific vocabulary and know
how to find out about new vocabulary
As a result, teachers and pupils must have evidence
of learning which reflects this breadth, challenge
and application.

Progress is now defined as “how much” and “how well”
your child is learning, and not solely on “how fast” although pace is still important. The new curriculum is designed to enable your child to achieve greater breadth
and depth of learning whilst also securing the development of skills and knowledge.
Therefore reporting must now include information on
progress which is either developing, consolidating or
secure depending on how well your child has developed
a breadth of learning, in challenging aspects and applied this learning in other curricular areas or contexts.
For example: Reading
Breadth of experience may include:
reading an increasing variety of genres
increasing in fluency of reading
increasing vocabulary throughout the different genres
increasing the knowledge and understanding of the
differences between genres.

2

identifying key features of each genre and creating different texts which contain these features
increasing in fluency in a range of unfamiliar and
unseen texts
understanding vocabulary using the context to
work out its meaning in unseen texts

3

If your child has had opportunities to show breadth,
challenge and application in the different curricular
areas, but has not evidenced each through their
learning and across a level, the teacher may report
that your child is “developing.”
If your child demonstrates a range of evidence,
where he/she has met challenges and deepened
his/her learning, then your child will be
“consolidating” their progress.
Finally, if your child has demonstrated that they have
knowledge and understanding and skills across a
breadth of learning, whilst meeting challenges
across this breadth to deepen their learning and applied all of this in another context or curricular area
consistently, then the teacher will report that your
child is “secure.”
There is a range of ways in which your child’s
teacher reports on his/her progress. Here are a few
examples:
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Appendix 2
East Lothian Council’s Guidelines on the Content and Compilation of P7 Profiles
In line with BtC5 and following recent Cluster working on the expectations of profiles, the
subsequent recommendations are made to support schools in their compilation of profiles with
similar content.
Aims:
•

•
•
•

A profile aims to provide a snapshot of a child or young person’s best achievements at a
given point in time. It is one of the ways in which a learner’s achievements can be
recognised.
A profile is different from a report. A profile is a positive record of achievement to date.
A profile emphasises strengths and does not identify detailed points for development or
next steps.
Profiles are primarily aimed at learners and their parents.

Content:
•
•
•
•
•
•

A profile contains information on the pupil’s best achievements across all areas of the
curriculum in relation to CfE experiences and outcomes.
A particular focus on achievements in literacy, numeracy and health and well-being
The profile contains all of the learner’s own words of his/her achievements.
A learner’s statement outlining his/her latest and best achievements, in and out of school
A profile will not contain CfE levels as these are contained in the school report.
The pupil and Class Teacher will sign this document. In doing so, the Class Teacher validates
the learner’s statement on his/her learning and the respective evidence.

Managing the compilation:
•
•

•
•
•
•

The profile should be written/compiled during curriculum time and be no more than one
side of A4.
Schools should now begin to consider how to collate evidence so that there is meaningful
time for completion and that the profiles are ready in final form before the end of the
session 2011/2012.
SfL time may be allocated to support identified cohorts/individuals with appropriate
support.
Each Cluster group will agree a format for the P7 profiles which will contain the same
content.
The basic provision from the Authority gives Clusters an idea of basic expectations.
Ongoing discussions with pupils will be built upon, so that pupils know themselves as
learners and can evidence their best achievements.

•
•

Pupils will have evidence stored on e-portfolios and in jotters, paper portfolios, learning
stories/journals this session.
As practice evolves, the preference would be to have e-portfolios for each pupil so that the
writing and compilation of the profile is manageable during curriculum time as well as during
periods at home.

Parental involvement:
•

•
•

Prior to the profiles going out to parents, each school will make its own arrangements to
inform parents as to the purpose of the profile. This should be done in the context of the
school’s current arrangements for collating evidence of pupils’ learning.
Parent Councils should be informed of proposals for this year’s roll-out of the profile and
subsequently consulted on content and format as evaluations are ongoing for Clusters.
Parental consultations must be positive, manageable and proportionate.

Future developments:
•
•
•
•
•

Cluster meeting March 2012 – Clusters will decide on format for session 2011/2012
Development of e-porfolios will enable the easier manageability of compilation of profiles
and the depth of evidence from pupils
Whole school involvement in the development of the profile may follow particularly with the
introduction of e-portfolios, which may be used throughout the school.
Reviews and evaluations of the profile will be ongoing in Cluster meetings – Nov 2012.
Reviews and evaluations will also be informed in light of national advice from Education
Scotland, but with the focus being on the learner’s needs.

Appendix 3

East Lothian

Guidance and Advice on S3 Profiles

Profiles and Profiling
The first S3 profiles should be completed by June 2013. Many
schools/authorities have taken the opportunity to link profiling and profiles to
BtC 4, Skills for Learning, Life and Work. Some schools have already been
developing e-portfolios and e-profiles, but in this first year it is anticipated that
most schools will produce a paper profile:
The key purpose of profiling and the profile is to support learning. Research
indicates that a powerful motivating factor in learning is the ownership of
learning. The process of profiling provides such ownership.

Profiling
•

It’s a process

•

It’s an important way of recognising achievement

•

It’s about dialogue and reflecting on learning

•

Many approaches and different ways of recording

•

Variety of people can be involved

•

Information drawn together through this process will enable profiles to
be produced to inform the next stages of learning

Profiling is an on-going process of dialogue and reflection.

To make profiling work:
•

Reflection time needs to be built in to discuss and reflect

•

Establish a routine

•

Quality learning conversations need to take place

•

Give learners reflective questions, starter prompts

•

Keep tasks varied

•

Ensure it leads somewhere

•

Involve parents in the process

Ideas for quality questions
•

What is your target?

•

How will you meet this?

•

Who can help you and how will they help you?

•

How will you know when you have achieved this?

•

How do you know you are good at….?

•

What skills are you using?

•

When are you using these skills in other areas of school?

•

How will these skills help you outside school?

•

What activities do you like doing outside school?

•

What skills are you using outside school that will help you in school?

Profiling approaches
There are many different approaches to profiling
•

Jotter work

•

Learning logs

•

Reflective diaries

•

Personal learning plans

•

Portfolios of work

•

Blogs as e-portfolios

It doesn’t matter what approach is used, it’s the quality learning conversations
that are of importance and the evidence of self-reflection. There should be a
purpose behind the learning; otherwise, whatever approach is used it will just
be a folder of the learner’s work. Learners need to see examples of good selfreflection so that thoughts and comments go beyond ‘I think I did OK’ or ‘I
think I have more to learn.’

Systems of gathering, storing & recording evidence of achievement

These should be a purposeful collection of information and/or digital
records that demonstrates development or evidences learning outcomes,
skills or competencies. It should include a collection of student work that
tells the story of the learner’s efforts, progress, and achievements.

If an electronic system is used, evidence can be stored in e-portfolios. It is
possible to set these up so that they automatically populate the S3 profile
and there is an Education Scotland template which can be used for this
purpose. Learners will enter evidence into their e-portfolio or folders and
where they do this will vary from school to school. Some schools will
make use of existing L2L or extended registration arrangements. Some
will use PSE lessons and others may use a department such as English.

Wherever each school decides to do this, it’s important that time is
allocated for talking about learning in subjects and opportunities are made
available, say once a term, for learners to discuss and add to the evidence
and to write their learner statement.

The Profile
The profile leads on from the work carried out on profiling.
A profile is the end product.
A profile should be regarded as a ‘reflective summary statement’ - somewhere
between a certificate and a CV.

The purposes of a profile
It provides learners with a reflective summary statement of achievement.
•

Publicly recognise progress and achievement.

•

Details the latest and best achievements.

•

To challenge, motivate and support all young people to achieve their
best.

•

It builds learners’ skills and capabilities to reflect on their learning.

•

Supports and informs transition.

Profiles draw together a range of information about a young person’s learning
both in school and outside.

Structure of a profile
•

It is a snapshot - at one point in time. It should reflect the ‘latest and
best’ achievements of that learner.

•

It is aimed at learners and their parents.

•

Needs to be manageable.

•

It contains a learner’s statement. The learner, with appropriate support,
will include a statement outlining his/her latest and best achievements,
in and out of school.

•

It should contain information on progress and achievement in literacy,
numeracy, HWB and all curricular areas. It may include a record of any
qualifications or awards.

The production of profiles should be manageable for all involved, whatever
format of profile is adopted. Wherever possible, young people should
contribute to the design of the profiling system used. It is important that the
process is part of the learning and teaching.

What is the difference between a profile and a report?
‘The difference between a profile and a report is that a profile is a positive
record of achievement to date. A profile will include a learner’s statement of
their selected record of achievement. A profile emphasises strengths and
does not identify detailed points for development.’
BtC 5 : recognising achievement, profiling and reporting.

The responsibility for the profile lies with the learner. The profiling
process will encourage ownership and self-reflection. Both the process and
the profile will be useful to learners as they progress through the senior phase
and will help to them to prepare a CV, a job application and/or UCAS
statement when they leave school.

Recognising achievement; profiling and profiles; reporting:

The key features of recognising achievement, profiling and profiles and
reporting within Curriculum for Excellence are:

Recognising achievement – All children and young people are entitled to
have the full range of their achievements recognised, and to be supported in
reflecting and building on their learning and achievements. Schools and other
establishments will provide opportunities for learners to achieve and
encourage them to participate.

Profiling and profiles – A profile of a learner’s best achievements will be
produced at P7 and S3. Profiles may be produced at other points to meet the
needs of a learner, as decided by the learner, school or education authority.
There will be an ongoing process of dialogue and reflection for all learners
from 3 to 18. The information drawn together through this process will enable
profiles to be produced whenever required to inform the next stages of
learning.

Reporting – Parents will continue to receive regular information about their
children’s strengths, progress and achievements. They should be informed
about any gaps in their children’s progress, about next steps in learning, about
any specific support needs and about ways in which they can help support
learning.

BtC 4 Skills for learning, skills for life, skills for work
Many schools are using the process of profiling as a way of reinforcing these
skills.
1 Skills for Learning
These skills are based on Anderson’s version of Bloom’s taxonomy of higher
order thinking skills. (2000)
‘Curriculum for Excellence sets high expectations of rigour. This means that
teachers should plan consistently for appropriate pace, challenge, depth and
progression, and consciously promote the development of higher order
thinking skills.’ (Improving Scottish Education 2005-2008, Jan 2009)
 Remembering involves such activities as recall, recognition or locating
information
 Understanding might involve activities such as describing, explaining,
summarising and translating
 Applying requires the learner to use or apply their knowledge and
understanding in different contexts
 Analysing requires learners to break down information into component
parts and search for relationships (Bloom adds synthesis)
 Evaluating involves making an informed judgement about something,
for example an issue or method. Activities such as comparing,
appraising, prioritising, rating or selecting, could involve learners in
evaluating
 Creating happens when learners are required to generate new ideas
and products through activities such as designing, creative writing,
planning, reconstructing, inventing, formulating, producing and
composing

2 Skills for Life
The cross-cutting themes of Curriculum for Excellence that are the
responsibility of all: Literacy; Numeracy; Health and Wellbeing.
3 Skills for Work
The ten ‘softer’ employability skills identified in the Scottish Government’s
lifelong skills strategy: managing time; planning and organising;
communicating (oral and written); solving problems; undertaking tasks at short
notice’ working with others; thinking critically and creatively; learning and
continuing to learn; taking responsibility for own development; managing and
being managed by others.

Skills for Learning: Higher Order thinking skills

A Guide for Parents and Carers

CfE Briefing
Broad General Education in the Secondary School
Broad general education is one of the
key terms used in Curriculum for Excellence
(CfE). When CfE was debated and agreed by
parents, teachers and others in 2002, there was
agreement that education in Scotland had to
change if it was to equip young people for the
challenges of the 21st century. It was widely
agreed that education should be preparing
young people to become more adaptable
learners and more prepared for a changing
world. It was agreed it should also be raising
standards of attainment and achievement for all
young people.
One of the key entitlements of CfE is that all
children should receive a rounded education,
known as a broad general education, from
early years through to the end of S3, before

moving on to a senior phase in S4 to S6 which
will include studying for qualifications. This
broad general education should provide young
people with a wide range of knowledge, skills
and experiences that they can draw on as their
lives, careers and job opportunities continue to
change.
The broad general education phase of CfE is
closely connected to the senior phase with
the learning undertaken up until the end of S3
providing a strong foundation for choosing and
specialising in a range of subjects. In the senior
phase, young people will have the opportunity
to take qualifications and courses that suit
their ability and interests. More information on
the qualifications can be found on the SQA
website.

August 2012

Curriculum for Excellence is raising standards of learning
and teaching across Scotland, preparing young people
with the skills they need in a fast and changing world
Glossary of Key Terms for
Curriculum for Excellence

Curriculum Levels
Curriculum levels are national levels to describe different stages of learning and
progress. For most children the expectation is:

Curriculum for Excellence
Often shortened to CfE, Curriculum for
Excellence is the curriculum in Scotland
which applies to all children and young
people age 3-18. It aims to raise
achievement for all, enabling young
people to develop the skills, knowledge
and understanding they need to
succeed in learning, life and work.
Experiences and Outcomes
Each area of the curriculum in the broad
general education is broken down
into experiences and outcomes often
called Es&Os. The curriculum areas are:
expressive arts, health and wellbeing,
languages, mathematics, religious
and moral education, sciences, social
studies and technologies. The Es&Os
describe the expectations for learning
and progression within each curriculum
area.
Broad General Education
The period from age 3 to the end
of S3 (age 3-15), covering all of the
experiences and outcomes across all
curriculum areas.
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Figure 1: Broad General Education
A full list of key terms for CfE can be found on the Parentzone website.
What will my child learn during their
broad general education?
A key part of broad general education
is the development of the knowledge,
skills, attributes and capabilities set
out in the Es&Os. Learning may
span a number of curriculum areas.
For example an Es&Os literacy
project planned around science and
technology, might include outdoor
learning experiences, research and the
use of ICT. There is likely to be more
themed and project learning, as well
as wider opportunities to show how
skills and knowledge can be used in
challenging, different and interesting
ways. More information on different
approaches to learning that children
will experience can be found in the CfE
factfile of key terms and features. Visit
www.educationscotland.gov.uk for this
information.

How will my child be assessed
during their broad general
education?
Teachers will continue to use a range of
ways of assessing young people; this
may include observation, coursework
and tests to see how a child is
progressing and what their next steps
in learning should be. Schools will share
this with parents in reports, at parents’
evenings and other meetings and
events.

All children should have opportunities to
experience all the experiences and outcomes
How do I know if my child is making
good progress through their
broad general education towards
qualifications?
Young people will progress through
the broad general education at
different rates. All children should have
opportunities to experience all the
Es&Os across all curriculum areas up to
and including the third curriculum level
where appropriate for their individual
learning needs. Most learners will
progress into the fourth curriculum level
in many aspects of their learning before
the end of S3.
The new National Qualifications
have been designed to build on the
Es&Os. This allows young people to
aim for the most appropriate levels
of qualifications. For some learners in
S4, this may include learning towards
National 1, National 2 and National
3 qualifications; for others National
4 or National 5, or even Higher
qualifications, will be more appropriate.
Teachers will be best placed to tell
you how your child is progressing,
what level they are at and what
their next learning steps should be.
Further information can be found on
Parentzone.

Will following a broad general
education up to S3 mean that my
child will take fewer qualifications?
The number and range of qualifications
learners take will be for schools,
teachers, parents and young people
themselves to decide. CfE allows
for local flexibility on how many
qualifications young people take,
the period over which they study for
individual courses, and decisions on
when they are ready for the various
levels of qualifications.
Learning up to S3 will contribute to
learning for qualifications, particularly
where learners achieve the fourth level
during their broad general education,
allowing young people to take between
5 and 8 qualifications in S4 as is
currently the case.
Can my child take qualifications in
S3?
In most cases, it will not be in a
learner’s interest to take a qualification
before S4. All young people should
have the entitlement to a rich and
motivating broad general education up
to the end of S3. There may be specific
circumstances which apply to an
individual learner where it is felt that it is
in their interests to take a qualification in
S3. Any such decision should be made
in discussion with parents, the school
and the child, as at present.
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When will my child make their
subject choices in secondary?
Subject choices which will lead to
taking qualifications in S4 should
normally be taken towards the end of
S3. This is so that all young people
get the opportunity to experience the
full range of Es&Os, before choosing
courses for qualifications. Schools
however may want to offer some
specialisation and choice throughout
S1-S3 depending on young people’s
interests, progress and achievements
to help young people remain
challenged and motivated in their
learning.

The aim is to ensure that learners get
a broad general education which helps
prepare them for the senior phase
Can things be different from school
to school?
CfE allows schools and local authorities
to decide how to design and manage
their curriculum. Curriculum timetables
during the broad general education
may very well look different from one
school to the next. This is because
they know best how they can use the
skills, expertise and resource within
their school and community, in the best
interests of their pupils. They know their
community and their young people,
and their staff and are best placed
to know how they can get the best
possible outcomes for each learner.
Schools should keep parents involved
and informed in the decisions around
curriculum planning.

What else might be different in
S1-S3?
Schools are looking for interesting and
challenging ways to give young people
the full range of experiences in a broad
general education. Some schools are
running master classes or electives
to give young people a chance to
learn a subject in more depth. Other
schools are designing learning
opportunities which will cover a number
of experiences and outcomes through
one theme or period of study. The aim
of these different types of learning is
to ensure that learners get a broad
general education which helps prepare
them for the senior phase.
Ask your own authority and or school
for their own information on Curriculum
for Excellence.

Parentzone is a website dedicated to providing parents and carers with the most up to date information about your child’s
education. The website provides lots of practical advice and ideas of how you can be involved in your child’s learning as well
as providing essential information on features of Curriculum for Excellence.
www.educationscotland.gov.uk/parentzone

This CfE briefing is part of a new series designed to provide parents with information and advice
on CfE and getting involved in their child’s learning.
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Broad general education in the secondary school
Scottish education has long been based on
a strong commitment to maintaining breadth
in the range of areas covered in the school
curriculum, whilst also building solid foundations
for later specialisation. The entitlement to a
‘broad general education’, which is a central
design feature of Curriculum for Excellence,
represents a redefinition of this central tradition
of Scottish education, adapted to the needs of
learners in the 21st century.

In Curriculum for Excellence, the broad general
education phase is the first of two closely
connected phases of education. It stretches
from age three to the end of S3, after which
learners move on into the senior phase from S4
to S6. It is designed to provide the breadth and
the depth of education which all young people
will need in order to thrive now and into the
future. Its purposes span all the key aspects of
a young person’s learning and development, as
expressed in the attributes and capabilities of
the four capacities of Curriculum for Excellence.
This briefing raises some key issues which
secondary schools should be considering as
they plan to develop their provision for the broad
general education at the S1 to S3 stages.
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BGE is designed to provide the breadth and
the depth of education which all young people
will need.
1. What are the national 		
expectations for the broad 		
general education phase?

2. How does personalisation and
choice feature in the broad
general education at S1 to S3?

The flexible nature of the broad general
education phase gives teachers
tremendous scope to apply their
professional skills, knowledge and
creativity to deliver varied, rich and
rewarding educational experiences for
their children.

The common national expectations
defined by the Es and Os do not mean
that all young people in S1, S2 or S3
will follow common programmes of
learning throughout this phase. On the
contrary, effective learning depends
upon personalisation and on enhancing
learners’ motivation by giving them
opportunities to influence what they
learn.

The core national expectations for
broad general education are described
through the experiences and outcomes
(the Es and Os). Experiences are
described as well as outcomes, to
emphasise the point that well-planned
experiences are important and valuable
in their own right, as well as more
easily measurable learning outcomes.
Schools are expected to ensure that
all children have opportunities to
experience all the Es and Os,1 across all
curriculum areas, up to and including
the third curriculum level. These should
be experienced by all pupils, as far as
this is consistent with their learning
needs and prior achievements. Most
learners will also progress into the
fourth curriculum level in many aspects
of their learning before the end of S3.

Learners can have opportunities for
personalisation and choice across
many aspects of their learning
throughout S1 to S3. These can include
choices through learning, teaching and
assessment approaches; topics or
contexts; themes for interdisciplinary
learning; the opportunities learners have
to contribute to the life of the school
as a community; and the activities they
undertake for personal achievement.
The activities which a young person
chooses should build on their prior
learning and provide progression
through breadth, challenge and
application.

In many areas, expectations are higher
than before, reflecting new challenges
which our young people will face, and
national ambitions to raise attainment
and achievement.

The exceptions to this statement are where specific sets of experiences and outcomes are specialised:
Gàidhlig, Gaelic (learners) and classical languages and religious education in Roman Catholic schools
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A key principle for curriculum design
at the S1 to S3 stages is to ensure
that all pupils do receive their national
entitlement to experience the full range
of Es and Os at third level by the end
of S3, and that as many as possible go
beyond to achieve success in relation
to the fourth level Es and Os.
Individuals will progress towards the
fourth curriculum level Es and Os at
different rates. S1 to S3 curriculum
frameworks need to be designed to
enable them to make this transition at
the appropriate time. Many schools are
planning their curricula so that young
people will work across the third and
fourth levels within curriculum areas
throughout S2 and S3, and progress
to the fourth level as and when they
are ready, with a degree of choice and
specialisation in S3. Greater scope for
choice will naturally emerge as pupils
progress successfully through the full
range of the third level Es and Os, in
the latter stages of the broad general
education phase. It would be unlikely,
on the other hand, that young people
will have gained sufficient depth of
learning and ability to apply this learning
confidently in different contexts at the
third level across the entire curriculum
at earlier stages, for example at the end
of S1.

In many areas, expectations are higher than before,
reflecting new challenges which our young people
will face.
3. How might specialisation appear
at the fourth curriculum level?
Once young people have achieved the
outcomes of the third curriculum level
in a curriculum area they may then be
given options to extend their learning
and specialise through, for example:
• focusing in on specific subjects
within the curriculum area, 		
while still retaining breadth of 		
learning; this can take place 		
through programmes which run
for all or part of the school year;
• ‘majoring’ in one subject for 		
some parts of the curriculum 		
(for example history within 		
social studies) - while continuing
with some more limited studies
in the other subjects in the same
curriculum area, so keeping 		
options open for the choice of
qualifications at the senior phase;
• selection of particular aspects
of subjects to enable study in 		
greater depth;
• well-planned interdisciplinary 		
learning which combines Es and
Os from different subjects and
curriculum areas and applies 		
them in motivating and relevant
contexts;
• electives or ‘master classes’.
Young people who have experienced
learning at the third curriculum
level but have achieved only some
of the outcomes should also be
given sufficient opportunities for
personalisation and choice. These
need to be planned to enable them
to pursue particular interests further
whilst still continuing to ensure that
further progress is made in the areas

where third level Es and Os have still to
be achieved, thereby ensuring that the
full broad general education entitlement
is experienced.
Choices and personalisation are an
important part of maintaining young
people’s motivation, providing challenge
and preparing them for progression
into the senior phase and qualifications.
Care needs to be taken, however, in
the design of the S1-S3 curriculum
to avoid closing off options for the
choice of qualifications and subsequent
pathways available to young people
as they enter the senior phase in S4.
This includes curriculum models which
require all young people in a cohort to
narrow down to a set of specific subject
choices at the end of S2 (or even
earlier). It also includes models which
lack strong design features to maintain
continuing breadth and to ensure that
options are kept open for a variety
of national qualification pathways as
pupils enter S4. Models such as these
would deny young people the important
benefits of a broad general education
up to the end of S3, a key feature of
Curriculum for Excellence.

4. What is the outcome of
assessment and profiling through
the broad general education?
The cumulative outcomes of all the
learning pupils have undertaken
throughout the broad general education
phase will be recognised in the S3
profile. The process for developing this
key document will include reflection,
by young people jointly with their
teachers, on what they have learned,
experienced and achieved.

successful learners > confident individuals > responsible citizens > effective contributors

The attributes and capabilities of the
four capacities provide a useful focus
for this dialogue and for ensuring
recognition of all relevant achievements
up to this point. This reflection and
dialogue will also support learners in
making their transition to the senior
phase, including making choices about
the qualification pathways that will best
match their needs, aspirations and prior
achievement.

5. How is progression from broad
general education into the 		
senior phase supported?
The new National Qualifications have
been designed to build directly from
the Es and Os in the broad general
education phase. Because that is the
case, the notional 160 hours of learning
for National Qualifications spans the
broad general education and the
senior phase, potentially incorporating
time spent on programmes delivering
relevant Es and Os in S3 as well as
time spent on NQ courses in S4. There
should be a continuum of learning that
will be validated and certificated at the
right point in time. For some this may
include specific preparation for Skills
for Work qualifications. For some it will
mean taking a National 4 or National
5 at the end of S4; in other cases,
learners might choose to ‘bypass’
and take a higher qualification at a
later point in time. These are decisions
for schools and learners to take,
depending on how well a learner is
achieving in a subject.

Choices and personalisation are an important part
of maintaining young people’s motivation, providing
challenge and preparing them for progression into
the senior phase and qualiﬁcations.
The continuum of learning within CfE,
in which the Es and Os and national
Qualifications link seamlessly with each
other, allows a more flexible approach
in which programmes of learning can
be tailored to the needs of the individual
learner in terms of appropriate breadth,
depth and pace of learning. This allows
young people to aim for the most
appropriate levels of qualifications. for
some learners in S4, this may include
learning towards national 1, 2 and 3
qualifications; for others national 4 or
5, or national 5 and Higher. This more
flexible approach allows the curriculum
to be designed to provide a range of
flexible progression routes through the
senior phase.
Whilst there will always still be scope
to arrange early presentation (i.e. in S3
or earlier) for particular individuals in
exceptional circumstances, the planned
early presentation of whole cohorts
or class groups of young people for
qualifications in S3 would constrain and
undermine the flexibility and benefits
which the broad general education is
intended to provide and is not therefore
compatible with the principles of the
broad general education.

6. How can the quality of broad
general education be evaluated?
At a time of major curriculum change
it is especially important to monitor
closely every young person’s progress
and the quality of their curricular
experience. Important questions to ask
when planning or reviewing the broad
general education phase in your school
include:
• does the curriculum reflect high
aspirations, confidence and
ambition for its young people?
• Are learning experiences in S1 to S3
motivating and challenging and do
they ensure that each young person
experiences success?
• Are young people well supported
by teachers and parents to make
choices and decisions about their
learning, informed by evidence of
their prior learning, progress, and
aspirations?
• Is the curriculum designed to take
account of each young person’s
needs, stage of development,
interests and prior attainment?
• Is there smooth progression at
points of transition with no loss of
momentum?
• Can learners progress in different
ways and at different rates?
• do teachers plan for learning across

the four contexts of the curriculum,
not only through subjects and
curriculum areas?
• do learners experience coherence
and progression across all aspects
of their learning, irrespective of
where it takes place?
• Is there is a clear rationale for
the pattern and timing of subject
choice with a particular
emphasis on enabling every young
person to experience their full
entitlement to the broad general
education by the end of S3?
• Are choices made during the
broad general education phase
planned in a way that avoids
‘locking in’ young people to
very specific pathways too early,
but rather seeks to preserve options
and opportunities for progression
into qualification routes in the
senior phase.

Further reading on Building the Curriculum can be viewed at:
www.educationscotland.gov.uk/btC3
www.educationscotland.gov.uk/developingyoursecondarycurriculum
www.educationscotland.gov.uk/curriculumplanning
The CfE Briefing is a new series designed to provide practitioners with information and advice
to support their implementation of CfE.
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This briefing provides advice for practitioners and can also be used to inform partners,
learners and their parents in taking forward Curriculum for Excellence.
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A guide for practitioners: Progression from the Broad General
Education to the Senior Phase
Part 1: The S3 Experience
Scottish education is going through a period of
significant and important change to its curriculum,
learning and teaching, to the assessment processes
that underpin them and to the qualifications that they
may lead to.1 Education Scotland is supporting this
change by evaluating and sharing evolving practice
as part of a national professional learning community.
This is the sixth in a series of briefings which provide
succinct advice on the progress being made in key
areas of change, to help inform discussion and
promote further, innovative development. This
briefing can also be used to underpin the information
given to staff and partner agencies more widely, to
learners themselves, and to ensure that their parents
are fully and clearly informed of the changes that are

taking place. This latest addition to the series
explores the pivotal role of the S3 experience. It
builds on the information in CfE Briefing 1: Broad
General Education in the secondary school. Parts 2
and 3, to follow, will focus on features of learning in
the Senior Phase and curriculum planning in the
Senior Phase.
“Staff ensure that learners experience a coherent
curriculum across the four contexts of learning. By
focusing on the standards and expectations in the
experiences and outcomes and in qualifications and
awards, staff plan opportunities for progression and
ensure learners build progressively on all aspects of
their learning.”
The Journey to Excellence

Visit www.sqa.org.uk for detailed information about the new qualifications.

1

December 2012

The S3 experience is when learners complete their entitlement to the
Broad General Education, including all of the Es and Os to third level
1. What is the S3 experience in
Curriculum for Excellence?
S3 is a critical year for learners and the
S3 experience is pivotal because it has
several unique features which serve a
number of purposes. It is:
• when learners complete their
entitlement to the Broad General
Education (BGE), including all of
the experiences and outcomes (Es
and Os) to third level;
• when, through personalisation,
choice, and specialisation,
learners have opportunities to
stretch their learning into fourth
curriculum level Es and Os and
beyond; and
• the year when learning paves the
way to qualifications at the Senior
Phase.
S3 also:
• provides learning experiences which
continue to grow the attributes
and capabilities of the four
capacities in all learners, alongside
increasing their use of higher-order
thinking skills, opportunities for
leadership and developing skills for
learning, life and work;
• provides a seamless transition
from Es and Os into qualifications
by blending learning which is
relevant to both;
• ensures a meaningful and valued
culmination to learning in subjects
that may not be continued in the
Senior Phase and, through the S3
profiling process and in other ways,
gives full account of and recognises
what has been achieved; and
• ensures that learners’ needs,
interests, abilities and aspirations
inform fully any decisions that are
made about pathways, such as
planning the number and level of
subjects taken during the Senior
Phase, including the length of time
subjects might be studied.
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Does your planning of the S3
experience take account of these
features?
How will we ensure learners
complete their entitlement to the
BGE in S3?
Schools are now exploring a range of
ways to help learners benefit in full from
the rich potential of the BGE at S3.
They are not viewing S3 in isolation but
recognising that it is the culmination of
learning that began long before, as well
as an important bridge into the Senior
Phase. They are using the flexibility
within the Es and Os to provide learning
which is stimulating and engaging
and which promotes self-motivation
amongst learners. Some are doing this
by linking learning in different curriculum
areas and subjects so that Es and
Os have more relevance through
meaningful connections. This approach
also enables young people to practise
and consolidate skills in different
curriculum areas and contexts so that
they become more readily transferable,
and to deepen their knowledge
and understanding of important
concepts. Others are designing flexible
progression routes which have a
clear focus on challenge and raising
attainment. A key consideration is how
best to ensure young people progress
and achieve well in key areas which
permeate the whole curriculum, such
as literacy, numeracy and health and
wellbeing. Staff are also planning
innovative approaches for learners,
including those who require additional
support, who may not achieve all of the
outcomes but who may nevertheless
benefit from the experiences, as well as
for those who are capable of challenge
well beyond third level. Overall, the
potential of the BGE in S3 to enhance
the quality and breadth of learning, and
self-motivation driven by high-quality
learning, is now being increasingly
recognised.

How well do you ensure that all
young people receive their full
entitlement including literacy,
numeracy and health and
wellbeing?
How will we ensure learners
continue to grow their attributes
and capabilities in S3?
Es and Os provide the context for
all learners to continue to grow the
attributes and capabilities of the four
capacities. Together with the higherorder thinking skills, the attributes
and capabilities promote the skills for
learning, life and work that are so vital
to young people’s futures. Because
staff now have the flexibility in S3
to devise rich learning experiences
which embed relevant attributes and
capabilities, they can ensure that it is
learning itself that drives motivation,
rather than focusing on practising
for tests and assessments as may
have been the case in the past at
S3. Staff can now focus clearly their
planning with learners on experiences
which develop creativity, resilience,
respect, secure values and beliefs,

The S3 experience is when, through personalisation, choice, and
specialisation, learners have opportunities to stretch their learning
into fourth level Es and Os and beyond
and active and responsible citizenship,
for example. The potential impact on
learners of these improved attributes
and capabilities is very significant in
terms of life-long learning and young
people’s ability to become effective
contributors to society.
How do you ensure that the
attributes and capabilities are
embedded in learning?
How will we ensure learning in
S3 stretches into fourth level and
beyond?
There is no ceiling to the level at
which young people can learn in S3.
Many will want to stretch their learning
beyond third and fourth levels and be
very capable of doing so, and some
will go higher still. Many will be ready
for fourth level in individual subjects,
perhaps, or in groups of subjects, and
some may well be competent to do
this across most of the curriculum.
The BGE in S3 recognises this
diversity and has the flexibility to
meet the needs and aspirations
of all individuals and groups, with
the intention of raising attainment.
Schools are presently exploring
different ways of meeting this wide
range of needs. Many are doing this
through a focus on the challenge of
learning experiences and the extent
to which they enable young people
to become independent learners who
can exercise significant responsibility
in their own learning. Staff have longstanding experience of differentiating
in classes and organising groups
and individuals in ways which meet
learning needs, and are skilled at
recognising individual and group
needs. This is a strong foundation on
which to build the S3 experience.
Are you confident that learning
experiences allow young people
to stretch beyond third level and
attain as highly as they can?

How will we blend learning which
is relevant to both the BGE and
qualifications in S3?
New National Qualifications have
been designed to build on the Es
and Os of the BGE. As such, learning
can progress seamlessly through S3
into the Senior Phase when, at an
appropriate point, the learning will
be measured within the qualifications
framework. In many cases, learning at
third and fourth levels of the BGE will
be directly relevant to that which will
need to be demonstrated to gain a
qualification. This learning may relate
to knowledge and understanding, or
indeed to underpinning skills. Staff are
now looking closely at the relationship
between Es and Os and qualifications,
including in those qualifications where
contexts for learning are not prescribed,
with a view to paving the way into the
Senior Phase.
Have you aligned learning
experiences to both the Es and
Os and to qualifications?
How will we ensure S3 provides a
valued culmination to learning in
some areas?
S3 marks an important milestone in
young people’s learning. This may
well be their last experience of some
curriculum areas or subjects, including
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those which may have been an
important part of their school life ever
since the early years. It is an important
moment to celebrate and to capture
what they have achieved, and to give
it full recognition. This might be done
through effective use of the S3 profiling
process, for example, with the profile
itself serving as a valuable record which
may well play an important part in
learners’ future progress. For example,
the profile may well play an important
role in discussions with potential
employers or providers of ongoing
education post school, as well as
being an important personal record for
learners themselves and their parents.
S3 is also the stage when young people
will make important decisions for their
futures by exercising choice about which
areas they want to specialise in. They
will want to be well informed about
potential pathways and the implications
of any choices they make. So, whilst
they will be drawing to a close and
celebrating their achievements in some
areas, in others they will be forging
ahead towards qualifications. Schools
will want to ensure both purposes of the
S3 experience are well understood and
recognised appropriately.
How well do you recognise
achievement in those areas which
will conclude in S3?

The S3 experience is the year when learning paves the way to qualifications
at the Senior Phase
In S3, how will we ensure that
planning for the Senior Phase
meets learners’ needs?
By providing learning in S3 which
concludes the BGE and, at the same
time, covers learning required for
qualifications, schools can pursue their
goal of raising attainment through CfE,
both in terms of the depth of learning
and the breadth of qualifications
gained. The S3 experience needs
to keep options open and avoid
reducing young people’s choices.
It also needs to provide scope for
young people to stretch well beyond
third level in those areas where they
can. In these areas particularly, by
planning learning within the context
of Es and Os which relates directly to
qualifications, staff can pave the way
into the qualifications framework. This
will ensure that, by the start of the
Senior Phase, young people are well
on their way to their first tranche of
qualifications, be that in S4, S5 or S6.
Indeed, where this approach is taken in
S3, some National 4/5 Unit Outcomes
or Assessment Standards may well
have been overtaken and the evidence
required for qualifications gathered.
When bridging in this way, some of
the learning in S3 can be considered
as part of the notional 160 hours for
National 4/5 courses. By doing this,
staff are opening up the possibility of
accreditation at the point which best
meets the needs of learners, including
both those who may leave at the end
of S4 and those who may need to take
groups of subjects at specific stages
to meet entry requirements for higher
education. The number, level and timing
of qualifications will be informed directly
by learners’ needs, interests and
abilities, and their aspirations for future
pathways into employment or ongoing

learning. To achieve this, an increased
emphasis on high-quality dialogue
between individual learners and staff is
essential.
How can we ensure that young
people can undertake a suitable
number of qualifications for as
long as they need to?

2. How can we take forward
these important changes?
These important changes need to
be underpinned by effective selfevaluation which involves everyone
who might be affected by them; this
is the case both well before and well
after the BGE/Senior Phase transition
point. It involves strong teamwork
and objective professional dialogue
amongst practitioners and partners,
and the full involvement of learners and
their parents. It also means learning
from elsewhere where others might
be facing similar changes, with a clear
focus on the needs of learners. This
means ensuring rigour in approaches to
monitoring and tracking progress, and
using the information to guide learning
and choices. Consideration of this
briefing and the following questions will
help us all to manage these changes
effectively.
• How well do we build the curriculum
to meet the needs of different
groups of learners, and involve them
in shaping their own learning?
• How well does our curriculum
help young people become more
responsible and independent
learners with an awareness of the
totality of their BGE achievements?
• How well does the design of the S3
curriculum allow learners to receive
their entitlement to the BGE and to
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specialise to pave the way into the
Senior Phase?
• How well does the S3 experience
provide motivating and challenging
learning that continues to develop
knowledge and understanding,
skills (including higher-order thinking
skills), and the attributes and
capabilities of the four capacities?
• How well do we provide
opportunities for young people to
revisit and build on their learning
so that they can apply and extend
their learning in more challenging
contexts and achieve the best they
can from their BGE?
• How well do courses and
programmes in S3 provide a
continuum of learning from the BGE
into a range of flexible progression
routes though different levels of
qualifications in the Senior Phase?
• How well are we planning to ensure
that all young people achieve the
best possible level of qualifications,
including those in literacy and
numeracy, to maximise their
success and assist in achieving
positive and sustained destinations?
• How well do we work with partners,
including those from other schools,
colleges or CLD providers, to
plan and evaluate young people’s
programmes of learning?
• How well do we support parents in
developing their understanding of
the relationship between the BGE
and the Senior Phase and engage
them in planning for change?
• How clearly have we explained to
parents the pivotal role of the S3
experience, as described in the
entirety of this paper?

This briefing provides advice for practitioners and can also be used to inform partners,
learners and their parents in taking forward Curriculum for Excellence.
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Progression from the Broad General Education to the Senior Phase
Part 2: Learning in the Senior Phase
Introduction
Scottish education is going through a period of
significant and important change to its curriculum,
learning and teaching, to the assessment processes
that underpin them and to the qualifications that they
may lead to. Education Scotland is supporting this
change by evaluating and sharing evolving practice
as part of a national professional learning community.
This is the seventh in a series of briefings which
provide succinct advice on the progress being made
in key areas of change, to help inform discussion and
promote further, innovative development. This latest
addition to the series explores the ways in which all
young people, as appropriate to their needs, can
expect to learn in the Senior Phase – the ‘how’ of
learning – as staff build progressively on the 3-15

Broad General Education (BGE). It builds on the
information and advice in ‘CfE Briefing 6: Part 1 The
S3 Experience’. It can also be used alongside the
Professional Focus Papers1 which outline distinctive
features of learning in National 4 and 5 qualifications.
Part 3, to follow, will focus on curriculum planning in
the Senior Phase – the ‘what’ of learning.
“Staff adopt approaches which ensure learners
are leaders in their own learning. Learners have
independent learning skills and can reflect on their
own learning, capably drawing their own informed
conclusions. They know what they are trying to
achieve and seek help at appropriate times. They
persevere with their learning and use a range of
resources, including ICT, as they progress.”
The Journey to Excellence

http://www.educationscotland.gov.uk/nationalqualifications

1

December 2012

Learning in the Senior Phase will continue to be active, engaging and
enterprising, building directly on the BGE.
1. How might young people
expect to learn in the Senior
Phase?
Learning in the Senior Phase will
continue to be active, engaging and
enterprising, building directly on
the BGE. Challenging, relevant and
rewarding learning experiences, which
will continue to help learners make
connections in their learning, will drive
their motivation and sense of purpose
and enable them to develop deeper
understanding. The improved approach
to learning embedded within Curriculum
for Excellence helps learners develop
attributes, capabilities, skills (including
higher-order thinking skills), knowledge
and understanding in greater depth.
This depth can be applied across their
learning experiences and to life beyond
school. This fresh approach to learning
needs new assessment methods and
qualifications. The new and revised
qualifications reflect the aims, values
and principles of Curriculum for
Excellence, and are intended to provide
suitable progression from the BGE.
How well does the way young
people learn in the Senior Phase
build on their experiences in the
BGE?
Learning in the Senior Phase will build
directly from the BGE to ensure all
learners are prepared well for lifelong
learning, further study and employment.
Young people will have become
accustomed in the BGE to learning
which promotes their sense of purpose
and motivation to learn. This focus on
learning which drives motivation
will be furthered in the Senior Phase.
Characteristics of this learning include:
• learning independently;
• taking responsibility for learning;
• active learning;
• collaborative learning; and
• applying learning and skills
development.

curriculum for excellence

How confident are you that
learners are becoming suitably
independent in their learning?

• effective self-management; and
• having opportunities to reflect on and
understand what has been learned.

Young people will experience
increasing independence in their
learning. Learning which has a range
of experiences, tasks and activities will
continue to be important in order to
meet individual learning needs. These
experiences can be designed to ensure
progress in individual ways which, in
turn, can lead to a sense of enjoyment
and achievement. Through the BGE,
young people will have developed as
independent learners who are used to
making decisions, solving problems
and initiating their own learning.
Characteristics of independent
learning which will be furthered in the
Senior Phase include, for example:

The ability to take responsibility is
critical to future lives and success
and, because of the increasing
independence learners will have
developed by the Senior Phase, they
will be well placed to take responsibility
for their own learning. Characteristics
of taking greater responsibility for
learning that will be furthered in the
Senior Phase include, for example:

• taking decisions;

• seeking out learning opportunities
linked to own interests and
aspirations;

• initiating and organising tasks;
• asking questions and finding
information;

• taking personal control of own
learning;
• influencing and contributing to
planning own learning;
• developing an increased awareness
of oneself as a learner;

• a willingness to take on challenges;

• demonstrating self-reliance;

• making informed choices and
decisions; and

• being clear about one’s own learning
needs;

• monitoring own progress and, as
appropriate, modifying strategies.

The focus on learning which drives motivation will be
furthered in the Senior Phase.
How effectively and regularly do
learners exercise responsibility?
Young people in the Senior Phase
will expect to continue to experience
active learning which engages and
challenges their thinking. This can
drive their motivation and enthusiasm
and unleash their natural curiosity to
find out things for themselves. It helps
learners to sustain their efforts until they
are content that they have become
highly skilled or have completed their
tasks and activities. Such resilience,
when self driven, is a powerful attribute
which promotes success in the Senior
Phase and beyond into future lives.
Characteristics which illustrate when
young people are active in their
learning include, for example:
• constructing ideas about what they
are encountering;
• developing skills such as problem
solving by testing out their ideas;
• developing logical and creative
thinking skills through doing,
exploring and taking initiative; and
• exploring current developments
and issues and how they impact on
learners and society, for example,
environmental, scientific and
technological issues.
How regularly and effectively
do learners benefit from active
learning?
Collaborative learning enables
young people to learn how to
contribute effectively to learning with
others and to see the benefits for
themselves. It is a potentially very
effective context in which learners
reinforce their own understanding of
what they have been learning. This is
partly because it involves discussing
and explaining their own ideas and
hypotheses. Characteristics of
collaborative learning, which will be
furthered in the Senior Phase, include
for example:

• working in partnership and in teams;
• taking initiative and leading;
• acting as learning resources for one
another;
• working on team challenges and
research tasks;
• taking on roles and responsibilities;
• demonstrating awareness and
respect for others;
• debating to develop informed views;
and
• discussing learning and providing
explanations to others.
How effectively do learners work
collaboratively?
In the Senior Phase, young people will
increasingly apply their learning and
skills development. They will do this
by drawing together aspects of their
learning and applying what they have
learned to different contexts. Varied
and imaginative opportunities to apply
skills, including higher-order thinking
skills, are more likely to ensure the

successful learners > confident individuals > responsible citizens > effective contributors

kind of motivation and self-confidence
that is essential for sustained learning.
Characteristics of this important ‘how’
of learning which will be promoted in
the Senior Phase include, for example:
• using a range of skills, including
literacy and numeracy skills, when
engaging in learning activities;
• engaging in challenging topics to
study open-ended investigations and
topics in depth;
• exploring current developments
and issues and how they impact on
themselves and society;
• being open to new ideas and
developing the ability to think
creatively and critically; and
• seeing the relevance of learning
to society and future employment,
including through learning outdoors,
field trips, working in the community
and with employers.
Are the range and frequency
of opportunities for learners to
apply their learning and skills
sufficiently demanding?

Staff will want to use approaches to self-evaluation that are focused directly on the
quality of learning itself, founded on a real understanding of the ‘how’ of learning.
2. What are the features of the
new qualifications that promote
Curriculum for Excellence
learning in the Senior Phase?
The new National Courses, Units and
Awards are designed to promote the
enriched approach to learning of
Curriculum for Excellence, and the wider
range of qualifications is intended to suit
the needs of all learners. They provide
the scope for a greater emphasis on:
• depth and application of learning;
• developing skills, including higherorder thinking skills;
• real-life contexts; and
• personalisation and choice.
The new qualifications are designed to
validate the knowledge, understanding
and skills young people have learned
and which they will need for further
study, employment or training. They also
provide opportunities for young people
to continue to acquire and develop the
attributes and capabilities of the four
capacities as well as skills for learning,
life and work. They include a new type
of Unit which is less prescriptive and
more flexible, with fewer and broader
outcomes, in order to encourage a
more flexible approach to assessment.
Assessment approaches are designed
to support learning and encourage
breadth and depth of understanding,
motivate and challenge learners and
ensure transition from the BGE into
qualifications is smooth.
Staff have the flexibility to design
programmes of learning which meet
the needs of all learners in progressing
from their prior levels of achievement

in the BGE on to qualifications. Where
appropriate, qualifications are designed
as hierarchical Courses and Units
which have a common structure. They
are intended to allow flexibility in the
delivery of programmes of learning
so that, where appropriate, young
people can move through SCQF
levels to gain recognition for their best
achievement. This approach has the
potential to encourage young people
to aim for the highest possible level
of achievement. Unit assessments
are less prescribed than previously.
This is intended to give more scope
for staff to decide which assessment
methods are best matched to the way
in which young people have been
learning, and to suit their individual
needs. It gives better scope to increase
the relevance of assessment tasks
so that they link more closely to local
contexts and young people’s interests
and aspirations. The methods used for
course assessment are designed to
suit the particular requirements of each
course.

children and young people learn can be
much stronger, with a clear focus on
attributes and capabilities, skills
(including higher-order thinking skills),
and knowledge and understanding. To
ensure that this is the case, staff will
want to use approaches to selfevaluation that are focused directly on
the quality of learning itself. This
requires an unambiguous reflection and
professional dialogue based on objective
evaluation of the quality of learning,
founded on a real understanding of the
‘how’ of learning. This might be
achieved through direct observation of
learning in action, perhaps by peer staff
working with one another, or through
finding out the views of all involved, or
indeed through a range of other kinds
of learning visits to share practice. To
further this professional dialogue, staff
may find the following questions helpful,
alongside those embedded throughout
this briefing.

3. How can we ensure that
young people, as they go
through the Senior Phase,
continue to benefit from the way
they have learned through the
BGE?

• How well do all staff and partner
agencies, learners and their parents,
understand the ‘how’ of learning?

Curriculum for Excellence is a unique
opportunity to raise achievement and to
ensure that all learners are better
prepared than they have been in the
past for learning, life and work. This is
because the new curriculum gives real
scope to build the ‘how’ of learning
from 3-18 in a joined-up, seamless
way. As a result, progression in the way
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• How do you know what the learning
experience is like for all learners?

• How effectively do you gauge the
effectiveness of learning in action
and use objective evaluation to
inform professional dialogue?
• How have you ensured that
approaches to learning in the Senior
Phase build directly on the way
children and young people have
learned through the BGE?

